Riddlesden St. Mary’s C of E SEN Annual Report 2025-2026

At Riddlesden St. Mary’s C of E Primary School, our vision is that all children — no matter their need — are included
and embraced within the Riddlesden St. Mary’s family.

Our vision is that all children at Riddlesden:

e are valued and have the opportunity to succeed

e receive a wide range of opportunities (both through the broad and balanced curriculum but also wider
curriculum provision)

e make good or better progress

e are taught the fundamental learning powers of resilience, reflectiveness, reciprocity and resourcefulness

e are taught the Christian values of respect, peace, courage, trust, forgiveness and friendship

Riddlesden, as a mainstream school, will strive to best meet all our children’s needs in an inclusive way
whereby the package of provision is bespoke and tailored to fit the needs of the child. We endeavor to be needs
led and not diagnosis led in terms of our bespoke package of provision for all children.

Riddlesden also intends to work collaboratively with Bradford Local Authority to ensure our SEN strategy
complements their key principles of inclusion, which include:

the involvement of children, parents and young people in decision making.

the identification of children and young people’s needs.

collaboration between education, health and social care services to provide support.
high quality provision to meet the needs of children and young people with SEN.
greater choice and control for young people and parents over their support.

successful preparation for the next stage in education and adulthood, including independent
living and employment.

In Bradford, all schools have a similar graduated approach to meeting the needs of pupils with SEND and are
supported by the Local Authority to ensure that all pupils, regardless of their specific needs make the best
possible progress in school. All schools are supported to be as inclusive as possible to meet the needs of pupils
with SEND being met in a mainstream setting wherever possible, where families want this to happen. More
information on Bradford's Local Offer can be found here.

We are a fully inclusive, mainstream primary school who pride ourselves on going that extra mile to ensure ALL
children are included and challenged to achieve their potential. We ensure that all pupils achieve their potential
personally, socially, emotionally and academically, in all areas of the curriculum, regardless of their gender,
ethnicity, social background, religion, sexual identity, physical ability or educational needs.

At Riddlesden, we assess all pupils’ starting point (current skills and level of attainment) on entry into the school.
Following on from this, regular assessments of all pupils are made to ensure that good or better progress is made
(when compared to their peers) as a result of quality first teaching.

At Riddlesden, we assess all children’s starting point (current skills and level of attainment) on entry into the
school. Following on from this, regular assessment of all children is made through a wide range of tools and
techniques to ensure that good or better progress is made as a result of quality first teaching and reasonable
adjustments (where required).

For those children who are not making good or better progress class teachers will use the ‘Pathways to SEND
document’, which breaks the four main areas of SEND (cognition & learning, communication & interaction, SEMH
and sensory and / or physical) down into sub-categories of SEND and identifies:



https://localoffer.bradford.gov.uk/

o difficulties that children with a particular area of SEND may display
e implications for classroom practice
e suggested strategies (additional interventions / provision) to support these children in the classroom

A range of bespoke and additional interventions / provision will be put into place to prevent the attainment gap
growing wider for these children. At the point that additional interventions / provision is put into place, the child and
their progress will be reviewed by the class teacher and SENCo on a termly basis (through lines of enquiry
documents), leading to a decision whether to add the child onto the school's SEND register or to continue to
monitor. At the point that a child is added to the SEND register, their primary need is identified and parents are
kept informed about this decision.

When making the decision whether to add a child to the SEND register, and when identifying a child’s primary
need, Bradford’s baseline assessment documents, including supplementary toolkits, are used to identify
needs, targets and outcomes. Additional provision is then built around what interventions / support is needed to
close attainment gaps, meet targets and make good or better progress.

Prior to the school admitting a pupil with disabilities, the SENDCo meets with the relevant professionals involved
to ensure that the school can meet the needs of the child effectively. Provision is then put in place to meet these
needs and ensure full and equal access to school life. The school has a disabled toilet and washing facilities and
all areas of the school building and grounds are accessible.

Children may be identified as having special educational needs when their progress has slowed or stopped and
the interventions or resources put in place do not enable improvement. Once this occurs, we have specific needs
based plans (provision maps) and pupil profiles (pen portraits, managing my emotions graduated responses)
which help support their development and accelerate progress.

If necessary, referrals may be made with other professional agencies for further support, for example specialist
teachers from within Bradford's SEN team (SCIL team), an educational psychologist, a speech and language
therapist (SALT), the school nurse etc. Parents would be kept fully informed about any steps taken and consent is
always gained before any referrals of this kind are made.

Other useful documents, such as our SEND Policy and Strategy can be found on the website.

There are currently 71 pupils with special educational needs — 18 with an EHCP and 10 EHCA in process.

At Riddlesden we currently provide for pupils with a broad range of SEN. This support matches the four main
areas of need as defined in the SEN Code of Practice:

¢ Cognition and Learning

e Communication and interaction

e Social, Emotional and Mental Health Difficulties

e Sensory and/or Physical Needs

Our support for pupils with SEND follows the graduated approach as follows:

Quality First Teaching:

All lessons offer the challenge and support necessary for each child to learn and teachers will ensure that they
provide Quality First Teaching for all pupils. This may mean making reasonable adjustments to their teaching
and/or classroom environment to enable pupils to access and participate in the curriculum. This may be




differentiation of tasks, questions asked and support given. It may be appropriate to adopt different strategies or
resources and adapt outcomes to meet the learning needs of pupils. Grouping arrangements are organised
flexibly with opportunities for both ability and mixed groupings to maximise learning opportunities for all.

Enhanced Quality First Teaching:

Further adaptations may be needed to ensure that children make progress. This may be further differentiation,
bespoke timetables, extra practice of a specific skill, an intervention programme or increased adult support from a
teacher or teaching assistant.

Intervention:

Where possible, all interventions are done through quality first teaching and guided groups within the classroom to
ensure an inclusive approach where children are not expected to both catch up and keep up whilst being taken
out of the classroom for intervention. Where individual or small group intervention cannot be done in the
classroom (e.g. physio, specific SALT targets, social groups) this is done within the school day but limiting children
being removed from lessons and being mindful of not always missing the same lesson.

The SENCO will be involved in coordinating additional and different provision within the school to enable the child
to learn more effectively. Staff will work closely to devise a learning programme, based on assessment, which
outlines specific measurable targets and strategies to meet them. The child’s progress will be closely monitored
and targets will be reviewed regularly.

Specialised Support:

For those children whose progress continues to cause concern, the school may see parental consent to request
support from outside agencies (e.g. Educational Psychology, Social Communication and Interaction Team, School
Nurse, Speech and Language or Occupational Therapist). The class teacher, based on the advice they receive
from outside agencies, will implement advice on new targets and fresh strategies. At this stage a Provision Maps /
Pen Portraits will also be created and these pupils will be on termly Lines of Enquiry documentation. These will
include detailed targets and will be reviewed regularly - at least termly.

Our graduated response to pupils with SEN can be summarised below:

R Eduecation and Health Care Plan (EHCP)
SEN - My Support Plan (SEN+)
Children:
Some - STAR analysis (extreme SEMH neads)
SEN - Bespoke Timetables / Behaviour Plans (extreme SEMH needs)

External specialist support
Children:

Sensory Profiles (Sensory Neads)

Some
- Managing my emotions graduated response (SEMH needs)
SEN -  Boxall Profile (SEMH needs)
Children: - The Hive 1:1 and small group mentoring / interventions (SEMH needs)
LLtlLtE - Care Plans (Physical needs)
- B Squared Framework for progressive, targeted support (Cognition and learning needs)
SEN - Awutism Education Trust Progression Framework for progressive, targeted support (Communication and Interaction
needs)
Children:

All - Quality first teaching and targeted interventions relating to identified needs
SEN - Pen portraits gives a one page snap-zhot into the world through the eyes of a child with SEND

- Individual provision map to identify targets and provision relating to primary area of need
Children:: - Lines of Enquiry gives termly progress and target setting (R, W, M and any other specific area of need)

Universal offer for all pupils in RSM.




All pupils with SEN are given termly targets (evidenced within Lines of Enquiry documents and on their individual
Provision Maps) that are linked to their primary area(s) of need. These specific targets are created by adults who
know the children best to work towards to enable them to make good progress. These targets and outcomes are
reviewed termly.

All pupils with SEN are assessed against statements drawn from the National Curriculum. Pupils are described as
working:
- significantly below age related

- age related
- greater depth

For those children with SEND who are working significantly behind their peers for the core subjects (e.g. those
with a mild, moderate or severe learning difficulty OR those with a specific learning difficulty), they will use the B
Squared framework to ensure good or better progress is made. B Squared framework allows teachers to identify
small, next steps in learning and create bespoke targets for those children who require it. This framework is used
for:

Reading

Writing

Speaking & Listening
Maths

For pupils with SEN who have communication and interaction or SEMH needs, we are trialling the use of The
Autism Progression Framework to identify small steps linked to:

- Social communication

- Social interaction

- Social imagination and flexibility

- Sensory processing

- Emotional understanding and self-awareness

- Learning

- Independence and community participation
The Autism Progression Framework allows teachers to identify small, next steps in communication and interaction
skills and create bespoke targets for those children who require it.

Our assessments are regularly moderated and checked for accuracy and consistency.

Within every lesson, teachers are expected to use assessment for learning strategies to check how well a pupil
understands and how much progress they are making.

Our senior leadership team check the progress of SEN pupils termly. The Headteacher and class teacher discuss
what we are doing to make sure all pupils make good progress at termly moderation sessions.

The progress of all children with SEND is tracked through:

e Termly lines of enquiry documents that outline each child with SEND’s targets / outcomes and the
provision in place to meet these. The lines of enquiry form details the progress made by each child over
the past term and what their next steps in learning are. The children’s targets, progress and next steps are
linked to both their academic needs (using B Squared targets where necessary) but also their primary area
of need (using Speech & Language targets where necessary).




o Termly moderation meetings are a process that has been adopted whole school as opposed to just in
statutory year groups, and is designed to quality assure judgements that teachers have made. During
these meetings, there is always a strand that focuses on children with SEND. When tracking the progress
of children with SEND, their individual provision maps and/or EHCPs are used to form a high quality,
professional dialogue, offering teachers the time to reflect on each child with SEND’s learning journey —
what is working and what could be even better.

For those children with an EHCP, yearly annual reviews will be held with parents, class teachers and external
professionals, in addition to termly lines of enquiry documents and termly moderation meetings.

Pen portraits are developed and well established for each pupil with SEN.

Pen portraits give a one-page shap-shot into the world through the eyes of a child with SEND (and other known
vulnerabilities), often beyond their academic needs. They are similar in style to the ‘This is me’ section of an
EHCP and give the children a voice so that all of the adults working with them understand their needs and the
provision that is best fit to meet those needs. These are written by the child’s familiar adult, who knows the child
well, but using the voice of the child. All children on the SEND register have a pen portrait. Pen portraits are key in
ensuring all children can access learning as their needs are being met and form part of moderation meetings and
transitional conversations (within school and with other professionals).

Individual Provision Maps are developed and well established for each pupil with SEN.
All children who are on the SEND register have their own provision map. Individual provision maps give an
overview of:

- What the child’s primary area of SEND is

- What their short-term needs/targets are (this academic year)

- What provision is in place to meet their needs/targets
They are similar in style to the ‘Needs, Outcomes and Provision’ section of an EHCP and detail the frequency and
duration of any provision in place. These individual provision maps are used to support filling in the termly lines of
enquiry progress reports and also form a part of moderation meetings. Individual provision maps are key in
ensuring all children’s needs are understood and that the provision in place is bespoke and suited to meeting their
needs.

Termly Lines of Enquiry documents are in place and well established for each pupil with SEN.

These outline each child with SEN’s targets / outcomes and the provision in place to meet these. The lines of
enquiry form details the progress made by each child over the past term and what their next steps in learning are.
The children’s targets, progress and next steps are linked to both their academic needs (using B Squared targets
where necessary) but also their primary area of need (using Autism Progression Framework, Speech & Language
targets where necessary).

Sensory Profiles are in place for those pupils with sensory needs.

For those children with hypoactive/hyperactive sensory processing, sensory profiles increase understanding of
how to best meet the child’s sensory needs and lead to appropriate strategies being put in place to meet these
sensory needs. Where possible, these are created including the input of the child, their teacher and their parents
to ensure a holistic picture of the child’s sensory needs.

Managing my emotions graduated responses are in place and well established for those pupils with complex
SEMH needs.
For those children with SEMH needs ‘Managing my emotions graduated response’ documents are created by the
class teacher (and where possible alongside the child) to outline strategies to support the child with their SEMH
needs. These documents outline:

- Typical regulated behaviours and how to encourage them

- Typical dysregulated behaviours and how to de-escalate them

- Potential triggers to dysregulated behaviours

- Key staff members to support the child




STAR charts are in place and well established for those pupils with complex SEMH needs.
For those children with complex SEMH needs, STAR charts are used to track patterns of those children with the
most dysregulated behaviours that are impacting on not only their own learning, but their peers. These charts
keep a log of:

- Setting / situation

- Trigger / task

- Action

- Response / Result

+ Learning time lost

+ Wider impact
These charts are useful in tracking patterns and identifying potential triggers for dysregulated behaviours in order
to best meet needs. They are used to inform managing my emotions graduated response documents.

Bespoke ‘My School Plans’ are in place for some pupils with complex additional needs.
For those KS2 children with complex additional SEMH needs that mean they are struggling to access the
mainstream classroom alongside their peers, a bespoke plan is used to structure their learning and daily activities
in smaller more manageable chunks. These bespoke plans are discussed and created with SLT, the class teacher
and parents. These bespoke plans are then shared with the individual child and reviewed on a regular basis.
These bespoke plans ensure that all of these children spend the majority of their school time within the
mainstream classroom accessing learning with their peers, but also benefit from:
¢ A higher level of adult support (1:1 or small group)
e Independent target time (where the child is working on their own individualised targets linked to their area
of additional need)
e Regular check ins with a known adult
e Opportunities to use their ‘busy boxes’ that include a range of activities and resources to support their
learning targets, wellbeing targets and focus their attention.

Boxall profile is used for some pupils with SEMH needs.

For those children with SEMH needs, Boxall Profiling is used to identify needs and targets to work on alongside
the school’s Nurture Specialist teachers in The Hive setting. This may be as a part of The Hive morning group
(KS1 identified children) or through 1:1 and small group mentoring (KS2) — grouped according to need.

The school receives funding from the local authority. These funds include money to support the learning of pupils
with SEN and/or disabilities. If the assessment of a pupil’s needs identifies something that is significantly different
to what is usually available, there will be additional funding allocated and the school will apply for top up funding.
The Headteacher, in consultation with the school’s Governing Body, decides the budget for SEN provision based
on the needs of the pupils in the school. The Headteacher and SENCO evaluate the effectiveness of the school’'s
current interventions and provisions, and plan for future needs which may include additional and alternative
interventions, deployment of staff, staff training and equipment. This process is reviewed regularly to ensure the
best possible intervention is provided to those children who require additional support to enable them to learn and
make progress.

The School’s SIP and SEF has a dedicated section for SEN which falls into the Quality of Education section. All

objectives set for SEN for 2025-2026 are now underway with plans in place to ensure achievement of objectives
by July 2026.

The SEND policy was last reviewed in September 2025. It is reviewed annually as part of the policy review
calendar. The SENCO, in consultation with staff and governors, is responsible for the review of the policy.




The SENCO is currently undertaking the National Professional Qualification for Special Educational Needs Co-
ordinators (NPQSENCO) and is due to complete it by April 2026. Another member of staff is also completing the
NPQSENCO, ensuring shared expertise and collaborative development of SEN provision. The SENCO
additionally attends relevant Local Authority training and meets regularly with other local authority SENCOs to
share good practice

At Riddlesden we believe that children’s learning needs will be met in the first instance through the high-quality
teaching delivered by the teachers in our school. We regularly review the school’s training schedule and
professional development for all teaching and support staff to ensure there is the appropriate expertise to support
children with special educational needs. The school is able to access training programmes from a range of
different providers including, the Local Authority, the Social, Communication and Interaction Team, the Physical
and Medical team and local SALT teams. Individual training can also be arranged where and when necessary.

At Riddlesden, we work with a wide range of agencies to ensure all pupils with SEN receive the most effective
support. Currently we work with:

e Educational psychologists
e Social, communication, interaction and learning team (SCIL team)
e Specialist teachers for Cognition & Learning, SEMH and Autism
e Speech and language therapists
e Physiotherapists
e Hearing impairment team
e Visual impairment team
o Paediatricians / School nurses
¢ CAMHS
School will refer to external specialist support when the provision (additional interventions / support) put into place

to meet the needs of a child is not having an impact. School will implement any strategies that are suggested by
the external professionals supporting our children with SEND.

We believe it is very important for parents/carers to be involved in all areas of their child’s learning and we actively
encourage this. It is essential to understand both parents and children’s views on any difficulties they may
experience with their learning. If a child has an identified special educational need parents are invited to regular
meetings with the class teacher and/or SENDCO to discuss current progress, support strategies being used and
expected outcomes. If a child has an Education, Health and Care plan (EHCPs) parents and children will be able
to share views formally at the Annual Review




If parents and carers have complaints regarding the support provided for a child with an additional need, they
need to refer to the whole school complaints policy. Briefly, the complaints procedure is to:

report to the child’s class teacher - report to the SENCo - report to a member of SLT - report to the
headteacher -> report to the governors.

All pupils at Riddlesden are identified as having SEND make good progress from their starting points in Reception

class. Feedback from parents and children with SEN is overwhelmingly positive. They are pleased with the
progress they are making and happy that they feel safe and secure in school.

Areas for development are detailed in the school SEF and SEN action plan (within the SEN strategy) with clear
steps in place to ensure all objectives are met.




