Rooted in the Christian faith and embracing all within the community, we encourage, evrich and enable
everyovne 1o be the best they can be. ‘Go and do likewise’ Luke 10:37F

Strategy for SEND

(Intewnt, implementation, impact)




Intent:

At Riddlesden St. Mary’s C of E Primary School, our vision is that all children — no matter their
need — are included and embraced within the Riddlesden St. Mary’s family.

Our vision is that all children at Riddlesden:

are valued and have the opportunity to succeed

receive a wide range of opportunities (both through the broad and balanced curriculum but
also wider curriculum provision)

make good or better progress

are taught the fundamental learning powers of resilience, reflectiveness, reciprocity and
resourcefulness

are taught the Christian values of respect, peace, courage, trust, forgiveness and friendship

Riddlesden, as a mainstream school, will strive to best meet all our children’s needs in an
inclusive way whereby the package of provision is bespoke and tailored to fit the needs of the
child. We endeavor to be needs led and not diagnosis led in terms of our bespoke package of
provision for all children.

Riddlesden also intends to work collaboratively with Bradford Local Authority to ensure our SEN
strategy complements their key principles of inclusion, which include:

the involvement of children, parents and young people in decision making.

the identification of children and young people’s needs.

collaboration between education, health and social care services to provide support.
high quality provision to meet the needs of children and young people with SEN.
greater choice and control for young people and parents over their support.

successful preparation for the next stage in education and adulthood, including
independent living and employment.




Implementation:

1. Identifying SEND:

At Riddlesden St. Mary’s C of E Primary school, we assess all children’s starting point (current
skills and level of attainment) on entry into the school. Following on from this, regular assessment
of all children is made through a wide range of tools and techniques to ensure that good or better
progress is made as a result of quality first teaching, adaptive teaching strategies, interventions
(where appropriate) and reasonable adjustments (where required).

Cognition and learning: Communication and Interaction:
« Scaffolding (guided, paired, independent) » Photographs of staff and pupils displayed in classrooms
* Re-visiting prior learning and links made to new * ‘Rules’ of good listening displayed, taught, modelled and
learning regularly reinforced
» New concepts introduced through real life / sensory * Pupils aware of pre-arranged cues for active listening (e.g.
experiences > linked to pictorial representations > linked | symbol, prompt card)
to abstract understanding » Key words/vocabulary emphasized when speaking and
*Well-structured lessons that reduce cognitive overload displayed visually with picture cues
« Key learning points reviewed at appropriate times » Range of multi-sensory approaches used to support spoken
during and at end of lesson language e.g. symbols, pictures, concrete apparatus,
* Pre-teaching of subject vocabulary — ensure all text and | artefacts, role-play
print is clearly visible * Instructions broken down into manageable chunks and
» Make sure you know the level of difficulty of any text given in the order they are to be done (Now, next, then used)
you expect the pupil to read * Delivery of information slowed down with time given to
» Key words/vocabulary emphasised when speaking and | allow processing
displayed clearly * Pupils are given a demonstration of what is expected
« Instructions broken down into manageable chunks and » System of visual feedback in place to show if something
given in sequence has been understood
» Teach sequencing as a skill e.g. sequencing stories, * Pupils are encouraged — and shown — how to seek
alphabet etc. clarification
« Pupils encouraged to explain what they have to do to * Prompt cards using a narrative framework (who, where,
check understanding when, what happened etc.) used to support understanding of
» Resources, equipment, homework diaries make use of question words
consistent symbols and colour coding * Talk partners or similar used to encourage responses
* Alternative ways to demonstrate understanding e.g. * LSAs used effectively to explain and support pupils to ask
diagrams, mind maps, use of voice recorders and answer questions
* Provide — and teach use of — range of writing frames to | « Key vocabulary for a subject on the learning wall to develop
aid organisation the understanding of new vocabulary
« Alphabet strips stuck to desks » Minimise use of abstract language
» Key words and/or phoneme mats on desks
» Mark writing for content — encourage pupils to highlight
one or two words themselves that may be incorrect to be
looked at later
» Use IT programs and apps. to reinforce and revise what
has been taught
* To support short term memory, have small whiteboards
and pens available for notes, to try out spellings, record
ideas etc.
» Texts which reflect interest and age range — good range
of ‘hi-lo’ (high interest, low reading age) available
 Text presented clearly — uncluttered, use bullet points
and clear font
» Diagrams and pictures to add meaning alongside text
» Don’t ask pupil to read aloud in class unless you know
they have pre-prepared and are comfortable with this
» Teach and model memory techniques
« Use different coloured pens to support learning
spellings, identifying different sections of text, one colour
for each sentence etc.
» Mark starting point for each line with a green dot
» Minimise copying from the board — provide copies for
pupil if necessary




* Regular attachment time Visual Difficulties

» Regular morning / afternoon check ins * Give as many first hand ‘real’ multi-sensory

* Regular check ins during learning time experiences as possible

* Now, next, then approach to chunking learning (choose » Ensure correct seating in relation to board,

box optional) whiteboard, Smartboard

* Take time to find pupil’s strengths and praise these — + Consider lighting — natural and artificial — which is
ensure that the pupil has opportunities to demonstrate their most comfortable?

skills to maintain self-confidence « Avoid shiny surfaces which may reflect light and cause
« Refer pupils regularly to school / class rules, whole class dazzle

targets and use consistently — ensuring that supply staff « Always uses verbal explanations when demonstrating
apply same consistency to the class. Read out aloud as you write on the board

* Play calming music where appropriate » Address the pupil by name to get their attention

* Provide lots of opportunities for kinaesthetic learning e.g.
practical activities, experiential learning, multi-sensory Hearing Difficulties

resources » Keep background noise to a minimum

* Use interactive strategies e.g. pupils have * Slow down speech rate a little, but keep natural
cards/whiteboards to hold up answers, come to the front to fluency

take a role etc. * Do not limit use of rich and varied language — trying to
» Make expectations for behaviour explicit by giving clear stick to short words and limited vocabulary can limit
targets, explanations and modelling natural speech patterns and full meaning

 Use a visual timer to measure and extend time on task — * Model and teach careful listening along with signals
start small and praise, praise, praise when careful listening is required

* Teach pupils how to use post-it notes for questions and * Occasionally check that oral information/instructions
ideas rather than interruptions (when appropriate) have been understood

* Provide alternative seating at carpet time if this is an issue | * Face the pupil when speaking

* Legitimise movement by getting pupil to take a message, * Divide listening time into short chunks

collect an item, use a ‘fiddle toy’ if necessary
* Ensure that equipment and/or tools are easily accessible Co-ordination

and available for use + Consider organisation of classroom

* Give a set time for written work and do not extend into * Ensure that left and right handed pupils are not sitting
playtime to ‘catch up’ next to each other with writing hands adjacent

» Chunk instructions and support with visual cues » Seating should allow pupil to rest both feet flat on the

» Make use of different seating and grouping arrangements floor — check chair heights

for different activities * Desk should be at elbow height

* Personalise teaching where possible to reflect pupils’ * Positioned so pupil is able to view the teacher directly
interests without turning the body — close enough to see and

« Communicate in a calm, clear manner hear instructions

» Keep instructions, routines and rules short, precise and » Seated where there are minimal distractions e.g. away
positive from windows and doors

« Listen to the pupil, giving them an opportunity to explain » Equipment clearly labelled and kept in same place in
their behaviours class

« Communicate positive achievements — no matter how + Allow additional time to complete tasks

small — with home and encourage home to do the same.

+ Allow pupil to have a safe place to store belongings

» Ensure groupings provide positive role models

* Transition from whole class work to independent or group
work is taught, clearly signalled and actively managed




For those children who are not
making good or better progress,
class teachers will identify need -
considering what needs are visible
on the surface but what needs may
be hidden beneath the surface also —
similar to an iceberg.

Staff will use RSM'’s ‘Pathways to

Cognition and
Learning

Difficulties

Specific Learning Difficulties (SPLD)
E.G. Dyslexia, Discalculia,

Moderate Learning Difficulties (MLD)
Severe Leamning Difficulties (SLD)
Profound and Multiple Leaming
Difficulty (PMLD)

Social, Emotional
and/or Mental
Needs

Depression

Attention Deficit Hyperactivity
Disorder (ADHD)

Eating Disorders

Anxiety Disorders

Mental Health Issues

Social Disorders

SEND’ document, which breaks the
four main areas of SEND (cognition
& learning, communication &
interaction, SEMH and sensory and /
or physical) down into sub-categories
of SEND and identifies:

Communication
and Interaction
Needs

difficulties that children with a «  Speech, Language and

particular area of SEND may Communication Needs (SLCN)
display o Autistic Sprectrum Disorder (ASD)

Sensory and/or
Physical Needs

Visual Impairment (VI)

Hearing Impairment (HI)
Multi-Sensory Impairment (MSI)
Physical Disability (PD)

implications for classroom
practice

suggested strategies and
adaptations (additional
interventions / provision) to support
these children in the classroom.

At this point, where a child is not making good or better progress, they will require more than the
universal offer and targeted / specialist support will be planned that is additional to the universal
offer.

The following documentation is used to support class teachers in knowing what provision may
support meeting the needs of the child and ensuring better progress is made:

RSMs ‘Pathways to SEND’ document

Bradford’s ‘Graduated Response’ document

Bradford’s ‘Matrix of Need’ document

Bradford’s ‘Baseline Assessment and Toolkit’ documentation

RSM’s ‘Quality First Teaching Strategies for SEND’ document

Pre-Key Stage Standards

Using the above documentation for reference, a range of needs driven, targeted and additional
interventions / provision will be put into place to prevent the attainment gap growing wider for
these children. This support is monitored through the ‘assess, plan, do, review’ cycle.

Class teachers also have the option to complete a ‘Cause for Concern’ referral to the SENco
(uploading this to CPOMS) raising their concerns for a child including what provision /
interventions are already in place / been tried.

Please see the flowchart below for a visual representation of how we identify SEND at RSM:




RSM SEND flowchart:

What happens if there are concemns about a pupils’ affainment, progress,
communication and inferaction, wellbeing or physical needs?

Adults in school to consider the following areas of need:

nition and leaming — what are the specific difficuliies and needs emerging?

Physical and / or sensory needs
Self-help and [ or independence skills (toileting, eating, dressing)

Agseas and plan:

* Teachers /| L53As in school to share concemns via a "Cause for Concem Form', explaining the quality first
teaching and adaptive teaching strategies that are already in place but the cutstanding concemns.

# Teachers !/ LSAs to consult ‘identification of SEND' documentation, tier 2-5 of SEMND provision AND Tier
23 of interventions alongside continued quality first teaching and adaptive teaching strategies.

¢ SEMNCO to ohserve, if relevant, and identify specific areas of need.

Additional aupport needs to be consistently in place and parents informed.

SLT and SENCO to quality assure the quality first teaching, adaptive teaching strategies and
interventions / specialist provision put in place.

Review:

¢ After a minimum of 6 weeks, the adults involved in the intervention ! spedialist provision put in place to
assess the impact that it has had upon the child.

If concems remain, SEMCO to carmy out further obeervations and readdress the provision and support in
place.

If concems remain, consider the refamal process for cutside agency / external professional guidance.




2. Graduated response to provision for pupils:

Riddlesden St. Mary’s C of E Primary School, as a mainstream school, strives to best meet all of
our children’s needs in an inclusive way whereby the package of provision wrapped around a
child is bespoke and tailored to fit the needs of the child. We endeavor to be needs led and not
diagnosis led in terms of our bespoke package of provision for all children.

Once a child has been identified as having SEND, a bespoke package of provision is planned in
order to meet their needs. Targeted and/or specialist support ensures that all children with a
SEND receive over and above the universal offer. The image below shows the graduated
response to provision at RSM that is incredibly bespoke in design to meet the needs of SEND
children.

RSM'’s Graduated Response to Provision for all Pupils:

Education and Health Care Plan (EHCP)

The Bungalow Provision (informal resourced provision for complex needs
in EY and Y1).

Personalised risk assessments (complex SEMH / physical needs)
Personalised emergency evacuation plan (complex physical needs)

My Support Plan (SEN+)

External specialist support (HI team, VI feam, physio etc)

Use of specialist technology

STAR analysis (complex SEMH needs)

The Hive 1:1 and small group mentoring / interventions (SEMH needs)
Bespoke "My School Plan’ for use of the regulation stations (SEMH needs)
Bespoke timetables (complex SEMH needs)

Individual work stations in the classroom

Sensory Profiles (Sensory Needs)

Managing my emotions graduated response (SEMH needs)
Boxall Profile (SEMH needs)

Care Plans (Physical needs)

B Squared Framework for progressive, targeted support (Cognition and learning needs)
Personalised learning resources tailored to individual needs
Autism Education Trust Progression Framework for progressive, targeted support (C&| needs)

Quality first teaching and targeted interventions relating to identified needs
Pen portraits gives a one-page snap-shot into the world through the eyes of a child with SEND — needs, provision and next steps
Lines of Enquiry gives termly progress and target setting (R, W, M and any other specific area of need)

Universal offer for all pupils in RSM.

The following sub-sections take each of the elements from within RSM’s graduated response for
provision for children with SEND and explains the purpose of it.




a.) Pen Portraits:

Pen portraits give a one-page snap-shot into the world through the eyes of a child with SEND (and
other known vulnerabilities), often beyond their academic needs. They are similar in style to the
‘This is me’ section of an EHCP and give the children a voice so that all of the adults working with
them understand their needs and the provision that is best fit to meet those needs. These are
written by the child’s familiar adult, who knows the child well, but using the voice of the child. All
children on the SEND register have a pen portrait.

Pen portraits are key in ensuring all children can access learning as their needs are being met and
form part of moderation meetings and transitional conversations (within school and with other
professionals).

The additional needs that pen portraits often highlight are linked to SEND, safeguarding concerns,
life traumas, SEMH needs, medical needs etc.

Groups of children (colour coded) who pen portraits are created for:

Pupils with SEN (in conjunction with termly lines of enquiry document information and B
Squared targets that is focused on the academic side of their world and is target driven)

BUBISRERSENEIRERE (in conjunction with managing my emotions graduated response

forms)

Pupils with a medical need (in conjunction with care plans where appropriate and
needed)

Pupils with other known vulnerabilities — often rooted in safeguarding concerns (in

conjunction with chronology documents)

The following image shows the categories of information included within a pen portrait:




Pen Portrait for XXX Last updated:

| am ) 9.9, and | am in XXX

| would like you to know that:

How best to support me:
What resources do | need?

What additional support do | need?

What does my day/learning look like?

Any other information:

Allocated adults: Allocated hours:




b.) Graduated approach to interventions and whole school provision map:

As a school, we know that all children (those with an additional need or not) learn differently and
have their own unique strengths and needs. We pride ourselves in the wide range of ways that we
remove barriers to learning by carefully planning and adapting teaching to ensure that it is
appropriate to all pupils regardless of need — challenging them whilst also being inclusive and
accessible. There are a wide range of pedagogical strategies that we use across all subject areas
to ensure that adaptive teaching, inclusion and meeting the needs of all pupils is at the heart of
our curriculum. Further information on these can be found in our ‘pedogeological approaches to
adaptive teaching’ document.

Quiality first teaching, adaptive teaching strategies and inclusion within the classroom are priorities
for all pupils at RSM and so interventions (where possible and appropriate) are integrated into
classroom practise through the use of adaptation, guided groups and planned opportunities to
focus on closing the gaps. Where this is not possible or appropriate, children may receive their
interventions on a 1:1 or small group basis outside of the classroom. When the previously
mentioned interventions are not possible or appropriate to be implemented in the classroom, they
are planned to be delivered in an effective but succinct structure to ensure that children are not
‘missing out’ on quality first teaching and opportunities to be immersed in the classroom
environment. Below is an outline of our school’s graduated response to interventions:
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RSM'’s Graduated Response to Interventions:

|
Additional highly personalized interventions:

e Physictherapy
s Specialist teacher 1:1 sessions (HI team, VI team, counselling)

Additional interventions to enable children to meet their potential:
Rapid catch up
Small group phonics
Pre/post teaching
Closing the gap
interventions
3 day read
1:1 reading
NESSY (dyslexic children)

*  Sensory circuits
« Sensory play club

Inclusive quality first teaching (including the use of adaptive teachin dogeological approaches):

As a school, we know that all children (those with an additional need or not) learn differently and have their own unique strengths
and needs. We pride ourselves in the wide range of ways that we remove barriers to learning by carefully planning and adapting
teaching to ensure that it is appropriate to all pupils regardless of need — challenging them whilst also being inclusive and
accessible. There are a wide range of pedagogical strategies that we use across all subject areas to ensure that adaptive teaching,
inclusion and meeting the needs of all pupils is at the heart of our curriculum. Further information on these can be found in our
‘pedogeological approaches to adaptive teaching’ document.

At the point that additional interventions / provision is put into place, the child and their progress
will be reviewed by the class teacher and SENco on a termly basis (through data submission,
lines of enguiry documents and moderation) leading to a decision whether to add the child onto
the school’s SEND register or to continue to monitor through the ‘assess, plan, do, review’ cycle.




At the point that a child is added to the SEND register, their primary need is identified and parents
are kept informed about this decision.

A whole school provision map outlines the number of additional targeted interventions that go
above and beyond the universal offer of quality first teaching in the classroom across each year
group according to SEND category.

- Cognition and Learning

- Communication and Interaction

- Social, Emotional and Mental Health

- Physical and/or Sensory

The following image shows the template for our whole school group provision map:

Whaole school provision map — number of pupils per year group sccessing additional provision according to area of need

Cognition & learning Communication & Interaction

Any interventions linked to the Including SALT, Lego Therapy,
Mational Curriculum, including ELKLAM.
precision phonics, pre-teaching etc.

Mursery

Reception

Year 1

c.) B Squared framework:
For those children with SEND who are working significantly behind their peers for the core
subjects (e.g. those with a mild, moderate or severe learning difficulty OR those with a specific
learning difficulty), they will use the B Squared framework to ensure good or better progress is
made. B Squared framework allows teachers to identify small, next steps in learning and create
bespoke targets for those children who require it. This framework is used for:

- Reading

- Writing

- Speaking & Listening

- Maths

d.) Autism progression framework:
For those children who have communication and interaction needs (including those with a
diagnosis / on the pathway for a diagnosis of Autism) the Autism Progression Framework is used
to identify small steps linked to:

- Social communication

- Social interaction




Social imagination and flexibility

Sensory processing

Emotional understanding and self-awareness

Learning

Independence and community participation
The Autism Progression Framework allows teachers to identify small, next steps in communication
and interaction skills and create bespoke targets for those children who require it.

e.) Sensory profiles:

For those children with hypoactive/hyperactive sensory processing, sensory profiles increase
understanding of how to best meet the child’s sensory needs and lead to appropriate strategies
being put in place to meet these sensory needs. Where possible, these are created including the

input of the child, their teacher and their parents to ensure a holistic picture of the child’s sensory
needs.

]
and this is my sensory profile:

&

Avoids Strategies

Vision

Preferred position in
classroom and reasons why

Any other information ...
fe n nneitinn in a line

f.) Managing my emotions graduated responses:
For those children with SEMH needs ‘Managing my emotions graduated response’ documents are
created by the class teacher (and where possible alongside the child) to outline strategies to
support the child with their SEMH needs. These documents outline:

- Typical regulated behaviours and how to encourage them

- Typical dysregulated behaviours and how to de-escalate them

- Potential triggers to dysregulated behaviours

- Key staff members to support the child




| ami feeling in a good place. Encourage these behayigurs by: Strategies to

avoid:

| am feeling anxious.

De-escalate these bebayigurs by:

I am feeling like | am losing

| am out of control [ angry.

g.) STAR charts:
For those children with complex SEMH needs, STAR charts are used to track patterns of those
children with the most dysregulated behaviours that are impacting on not only their own learning,
but their peers. These charts keep a log of:

- Setting / situation

- Trigger / task

- Action

- Response / Result

+ Learning time lost

+ Wider impact
These charts are useful in tracking patterns and identifying potential triggers for dysregulated
behaviours in order to best meet needs. They are used to inform managing my emotions
graduated response documents.

STAR Analysis Form for 2 A
Ne—r

Setting/Situation TriggerTask Action Response/Result: Learning time

lost:

Wider impact

WWhat happened a5 a result of the

Wihat did you dolsay? b=haviour? What do you think the

Who was involved?
Whe was child
working with? What
were the adults doing?
‘What is the task type?
What resources
wereiwers not
aveilable? You must
describe the specific
situation

What exactly does the
child do that is of
concemn? [If | weraa
fly on the way, what
would | s2e)

Be sure to give
encugh detail about
what was happening
and who was
involved

What mez=sage did this
give {to the child; to the
adulis)? What did the
child do/say? How do
you think the child might
b= fesling?

Describe the actions
you took to address the
situation with an
appropriate amount of
detail and keep the
focus on the child when
describing actions.

child might be getting out of behawving
in this way? What do you think other
children/sdutts might b= getting out of
herthim behaving in this way?
Describe the outcome actions and
What happened? How did the event
end? What did you accomplish?
What did youfthey learn?

h.) Bespoke ‘My School Plans’:
For those KS2 children with complex additional SEMH needs that at times struggle to regulate
their emotions within the mainstream classroom, a bespoke plan is used to both structure their
learning and daily activities in smaller more manageable chunks. In addition to this, their bespoke




plans outline the process should the child need support regulating their emotions. There is a
graduated response to this that includes the children having:
- A seatin the classroom alongside their peers
- An individual work station in their classroom
- A safe space within or just outside their classroom
- Use of the regulation rooms
These bespoke plans are discussed and created with SLT, the class teacher and parents. These
bespoke plans are then shared with the individual child and reviewed on a regular basis. These
bespoke plans ensure that all of these children spend the majority of their school time within the
mainstream classroom accessing learning with their peers, but also benefit from:
A higher level of adult support (1:1 or small group)
Independent target time (where the child is working on their own individualised targets
linked to their area of additional need)
Regular check ins with a known adult
Opportunities to use their ‘busy boxes’ that include a range of activities and resources to
support their learning targets, wellbeing targets and focus their attention.

i.) Boxall profile:

For those children with SEMH needs, Boxall Profiling is used to identify needs and targets to work
on alongside the school’s Nurture Specialist teachers in The Hive setting. This may be as a part of
The Hive morning group (KS1 identified children) or through 1:1 and small group mentoring (KS2)
— grouped according to need.

[.) Care plans:

For those children with specific physical/medical needs, care plans will be written. These care
plans will outline the child’s medical needs and direct the staff that work with those children what
to do to best meet their needs.

k.) Education, health and care plans:

If a child has a high level of additional need or is having significant difficulties in school and
requiring a significant amount of support / provision to meet their needs, school / parents may
decide that an EHC Application (EHCA) is appropriate. After consultation with the parents and the
wide range of professionals supporting the child, the EHC application (EHCA) will be started and a
wide range of evidence is gathered from all who know the child well. Parents will be informed of
the process and are kept up to date with any relevant information as well as submitting their own
views and information.

The Local Authority will receive the application including all supporting evidence and will make a
decision at a MAP (Multi-agency Panel) meeting whether to proceed with the assessment. Should
the assessment go ahead, all involved parties are asked if they wish to submit further information
and an Educational Psychologist will work with the child / school to formulate their own report
about the child’s needs and provision that is in place to meet these needs, which is then submitted
to the Local Authority Panel to help them decide whether to grant an EHCP or not.

Should the Local Authority grant an EHCP, a draft plan of the EHCP will be shared with parents
and school staff and any changes that need to be made will be discussed. Any changes will then
be made to the EHCP before a final version is sent to parents and school. At this point, the school
are asked whether they can meet the need of the child and respond either positively or negatively
to this consultation.

Once an EHCP is in place, the provision in this plan (outlined in Section F of the EHCP) will be
implemented in school and will be reviewed with professionals and parents regularly. Children with




an EHCP will have an annual review meeting every year with parents and any supporting external
professionals to discuss the progress the child has made towards any outcomes set. New
outcomes will be discussed and the EHCP will be updated accordingly.

[.) My support plans (few children with SEND):

A child will be placed onto a My Support Plan if school feel that due a high level of additional need
or having significant difficulties in school and requiring a significant amount of support / provision
to meet their needs, a child may need an EHCP in the future. The My Support Plan will be a
working document, which will collect evidence (through the assess, plan, do, review cycle) to
support the EHCP application process. The My Support Plan will be structured in a very similar
way to an EHCP and outline needs / outcomes and the provision in place to support progress
towards outcomes.




Sharing information:

At Riddlesden St. Mary’s C of E Primary school, the SENCo is responsible for sharing information
on children on the SEND register. The SENCo keeps an individual file for each child on the SEND
register. In these files (and also kept electronically on CPOMS) are copies of:

Reports from external specialists (e.g. paediatricians, speech & language, physiotherapists)

B squared / Autism Framework Documentation

Education, health and social care plans (EHCPSs)

My support Plans (MSPs)

Pen portraits

Managing my emotions graduated responses

Sensory Profiles

STAR charts

These documents are also stored electronically on One Drive in the secure SEND folder.

The SENCo will share the information in the following ways:

CPOMs
Important information relating to each child on the SEND register is kept here.
For example:
Copies of reports from external specialists (e.g. paediatricians, speech & language,
physiotherapists)
Copies of B squared Framework
Copies of Education, health and care plans (EHCPSs)
Copies of My support Plans (MSPs)
Copies of Autism Framework
Copies of Pen portraits
Copies of Managing my emotions graduated responses
Copies of Sensory Profiles
Copies of STAR charts

Class teachers are responsible for reading this information and responding to it if
appropriate.

SEND Resource File — One Drive

In this file, is a wealth of resources to support class teachers in identifying possible SEND and also
provision ideas to meet the needs of those with a SEND. These files are updated frequently with
new resources that have been recommended by specialists / the local authority.




External specialist support:

At Riddlesden St. Mary’s C of E Primary School, we pride ourselves on working collaboratively
alongside a range of external professionals in order to best meet the need of our children with
SEND, including:

Educational psychologists

Social, communication, interaction and learning team (SCIL team)

Specialist teachers for Cognition & Learning, SEMH and Autism

Speech and language therapists

Physiotherapists

Hearing impairment team

Visual impairment team

Paediatricians / School nurses

CAMHS
School will refer to external specialist support when the provision (additional targeted interventions

/ support) put into place to meet the needs of a child is not having an impact and advice is
required. Parents will always be notified about referrals.

School will endeavour to implement strategies / interventions / provision that are suggested by
external professionals in order to best support our SEND children. Suggested strategies /
interventions / provision will all be carried out using the assess, plan, do, review cycle.




Impact and measuring progress:

The progress of all children with SEND is tracked through:

- Termly lines of enquiry documents that outline each child with SEN’s targets / outcomes
and the provision in place to meet these. The lines of enquiry form details the progress
made by each child over the past term and what their next steps in learning are. The
children’s targets, progress and next steps are linked to both their academic needs (using B
Squared targets where necessary) but also their primary area of need (using Autism
Progression Framework, Speech & Language targets where necessary).

[ PP [ SEND | Reading [ Writing [ Maths [ Combined
‘\ I [T [ T72 ] \Ta\l\ﬁ\ [T2 T [73 T 171 ] [T2 T 173 [ Tt [ [720 [ 78]

Name [BT6
Attendance [ I I I
On track at the end of last milestone? YIN

respense in place? Y/N Pen Portrait in place? Y/N I Other vulnerabilities? Y/N
erm 1 Term 2 Term

Reading
Reading —
next steps

next steps
SEND small | Primary area of need:
steps
SEND next Primary area of need:
steps

- Termly moderation meetings are a process that has been adopted by RSM whole school
as opposed to just in statutory year groups, and is designed to quality assure judgements
that teachers have made. Whilst this is a supportive process, it is also an accountability
check for all teachers. The senior leader responsible will hold teachers to account through
carefully questioning, exploring evidence and collectively forming a judgement. The role of
the senior leader is to use their expertise to act as a critical friend, as well as provide a high
quality, professional dialogue that offers teachers the time to reflect on individual children’s
learning journeys as well as enhance their development. During these meetings, there is
always a strand that focuses on SEND children. When tracking the progress of children with
SEND, their additional documents—such as pen portraits, sensory profiles, and EHCP
outcomes—are used to form a high quality, professional dialogue, offering teachers the
time to reflect on each child with SEND’s learning journey — what is working and what could
be even better.

Class name Name of child Primary Need Additional capacity? Current level of SEN support

What is already in place?
What do adaptations look
like (opportunity to share
good practice)?

What couldnt do XXX that
he/she can now do?

Any areas of support
needed to develop subject
knowledge?

- For those children with an EHCP yearly annual reviews will be held with parents, class
teachers and external professionals, in addition to termly lines of enquiry documents and
termly moderation meetings.
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